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The article is devoted to the problem of forming rhetorical professional competence in higher
education applicants in the conditions of modern challenges caused by global instability and military risks.
The theoretical foundations of the concept of “rhetorical competence” in the scientific works of domestic
and foreign researchers are considered, and its structure and components are analysed, in particular,
linguistic, communicative, logical, psychological, moral-ethical and aesthetic aspects. The importance
of developing in applicants the skills of persuasive oral and written speech, the culture of conducting
discussions, public speaking skills and the ability to choose language tools in accordance with the purpose
and situation of communication is emphasised. Particular attention is paid to the text-centric approach as
an effective means of integrating linguistic, speech, communicative and rhetorical competencies. A system
of exercises of different levels of complexity (linguistic, conditional speech, and communicative) is described,
which contributes to the gradual development of rhetorical skills. The feasibility of using innovative teaching
methods, in particular project, situational and interactive, which form the skills of teamwork, analytical
thinking, argumentation and public self-expression, is substantiated. The advantages of the case method
and student projects as forms of control and self-control that stimulate critical thinking and professional
and rhetorical development are highlighted. It has been proven that a comprehensive combination
of traditional and modern pedagogical technologies ensures the effective formation of rhetorical competence,
which is a key component of the professional training of future specialists and a necessary condition for their
competitiveness in the labour market and active civic position.

Keywords: rhetorical competence, text-centric approach, public speaking, innovative teaching methods,
higher education students.
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BicHMK MibKHApPOAHOIO EKOHOMIKO-TYMAHITAPHOTO YHIBEpCUTETY iIMeHi Akaaemika CtenaHa Aem'aHuyKa

Nebeab 1O. b., CkpunHuk H. I, Typatok C. B., KacisHeHko O. M., KoryTiok O. B.

DopMyBAHHS pUTOPUYHOIT NPOodEeCiNnHOT KOMNEeTEHTHOCTI B 3A00YBAYIB BULLLOT OCBITH

Cyuacna npogheciiina oceima noxkaukaua 3adesnedumu AKiCHy nio20mosKy Monodi 00 YMO8 HUHIWHIX
I MAUOYMHIX PUHKOBUX BIOHOCUH, Chopmysamu ycei0oMaeHicmb Y 8UOOPT NPOGheCilinoe0 WAXY Ul 30AMHICTb
KOHKYpy8amu, 6uxosamu Kyibmypy 6e3nexku 6 ycix cgepax dcummeoislbHOCmi, cnpusmu CmaHogienHIo
8I0N0BIOATLHO20 2POMAOAHUHA Ul NAMPIOMA YKPAIHCLKO20 CYCNiTbCMEa, 30amH020 3a0e3neyuysamu Cmanui
po3sumoxk oepoicasu. CmammsnpucesueHanpoonemi popmysaHHapumopuiroinpopecitinoixomnemenm1ocmi
6300084116 BUUY0T 0CEIMU 8 YMOBAX CYUACHUX BUKIUKIB, 3yMOBIEHUX 2100ATbHOI0 HECADLILHICTIO 1 B0EHHUMU
pusuxamu. Posenanymo meopemuyni 3acaou NOHAMMS «PUMOPUtHA KOMREMEHMHICIbY ) HAYKOBUX NPAYSX
BIMUUSHAHUX 1 3aPYOINCHUX OOCTIOHUKIG, NPOAHANI308aHO 1 cmMpYyKmypy U CKIAOHUKU, 30KpemMa MO8Hi,
KOMYHIKAIMUBHI, 102I4HI, NCUXON0TUHI, MOPATbHO-emuyHi 1l ecmemuuni acnexmu. I1iOkpecieHo 8axciugicms
DPO36UMKY @ 3000Y8ai8 YMiHb NEPEKOHIUBO20 YCHORO Ui NUCEMHO20 MOBNEHHS, KYIbMYpPU 6e0eHHs OUCKYCIll,
HABUYOK NYONIUHO20 SUCMYNY MaA 30amMHOCMI 00upamu Mo8HI 3acodu 8i0n08ioHo0 00 Memu Ul cumyayii
cninkysauns. Ocobnusy yeazy npuoileno mekcmoyeHmpuiHoMy nioxooy K eqhekmueHomy 3acooy inmezpayii
MOBHOI, MOGIEHHEBOL, KOMYHIKAmMusHoi ma pumopuunoi xomnemernmuocmeu. Onucamo cucmemy 6npas
DI3HUX PIBHIE CKAAOHOCTI (MOBHUX, YMOBHO-MOBIEHHEBUX, KOMYHIKAIMUGHUX), AKI CIPUAIONDb NOEMmanHOMY
DPO3BUMKY pUMOPUUHUX YMiHb., OOIPYHMOBAHO OOYITbHICIb 3ACMOCYBAHHS THHOBAYIIIHUX MEMOOi8 HABUAHHS,
30KpeMa npoEKMHO20, CUMYAYIUHO20 Ul iHMEPAKMUEHO20, WO (POPMYIOMb HABUYKU KOMAHOHOI pobomu,
AHANIMUYHO20 MUCTIEHHA, apeyMenmayii ma nyoniunoeo camosupagicenus. Buokpemneno nepesazu xelic-
Memody ma cmyoenmcoKux npockmis AK popm KOHMPONIo 1 CAMOKOHMPONIO, WO CIMUMYIIOI0Mb KPUMUYHE
Mucnenns U npoghecitino-pumopuyHuil po3eumox. J{ogedeno, ujo KoMniexcHe NOCOHAHHA MPAOUYIUHUX
I cyuacHux nedazoziyHux mexHonozil 3abesnevye epeKkmusHe QopmysaHHa pumopuyHoi KOMnemeHmHoCni,
AKA € KAUOBUM CKIAOHUKOM NPOGhecilinoi nioeomosKku Matdymuix axieyie i HeoOXiOHOW yMOB0I0 iXHbOI

KOHKYPEHMOCNPOMONCHOCII HA PUHKY Npayil il aKMUBHOT 2pOMAOSHCLKOL No3uyii.
Knwouogi cnosa: pumopuuna komnemenmmicmb, mMeKCMOYEHMPUYHUL RNIOXI0, NYOMIUHULl SUCTHYN,

IHHOBAYILIHT MemOOU HABUAHHA, 3000V8al BUULOT OCBIMNU.

Introduction. Conditions of global insta-
bility, wartime risks stimulate significant
transformations of the life and professional
environment of Ukrainian citizens, affect
the possibilities and effectiveness of their
personal and professional self-realization
[16, p. 39]. The national school system estab-
lishes new standards for personality devel-
opment. In addition to fostering the holistic
development of the individual and the creation
of engaged citizens, the primary objective
of contemporary higher education is to train
highly skilled professionals who are able to
think critically, act creatively, and make respon-
sible decisions. In addition to speaking the lan-
guage, candidates must be able to construct
coherent, grammatically and stylistically sound
sentences. Modern vocational education aims
to preserve the culture of security in all areas
of human life, prepare young people for modern
and future market relations in a highly profes-
sional manner, orient them towards their own
choices and competitiveness, maintain their
capacity to be deserving citizens and patriots
of Ukrainian society, and ensure the state’s sus-
tainable development [6, p. 22].
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Literature review. The rhetoricization
of the educational process is conditioned by
modern requirements of society. Significant
achievements in the study of the problem of rhe-
torical science and the formation of rhetorical
competence of students have been made by
Ukrainian and foreign linguists, linguodidacts:
N. Holub, M. Canale, O. Korchova, L. Mam-
chur, L. Matsko, V. Nyshcheta, S. Omelchuk,
M. Pentylyuk, G. Sagach, V. Tarasova, M. Trebin,
D. Hymes, L. Prokopchuk.

Purpose of Article. Analysing the struc-
ture and substance of rhetorical professional
skill, supporting the theoretical underpinnings,
and identifying efficient techniques for its
development.

Research Methods. A number of related
techniques were employed in the research pro-
cess, including: systematisation, which groups
and categorises different types of competen-
cies and pedagogical technologies; compara-
tive method, which compares the approaches
of domestic and foreign researchers; pedagogi-
cal modelling, which creates an ideal system
for the development of rhetorical competence in
higher education students based on a combina-
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tion of traditional and innovative approaches;
and analysis and generalisation of scientific
sources, which clarifies the theoretical underpin-
nings of the formation of rhetorical professional
competence.

Results & Discussion. Language education
guarantees the development of several critical
general competencies in educational and profes-
sional programmes at the first (bachelor’s) level
of higher education. These include the capacity to
communicate in the state language and the abil-
ity to analyse data from a variety of theoretical
and empirical sources. These qualities also char-
acterise the linguistic and communicative com-
petence of a professional who uses language to
self-improve and to show creativity in address-
ing issues that come up in different areas of soci-
ety’s communication. The broad subject, subject,
and core competencies that impact the quality
of contemporary education are distinguished by
scientists.

Several ~works by  Ukrainian scien-
tists (N. Bibik, O. Ovcharuk, I. Ermakova,
O. Savchenko, etc.) support theoretical ideas that
define the meaning of the terms “competence”
and “competency” and establish the structure
and categorisation of competencies.

Competence is the capacity to address some
important problems by applying learnt knowl-
edge, skills, talents, activity techniques, and per-
sonal experience in unconventional contexts.

The term “competence” has been inter-
preted in a variety of ways in the scientific
literature. After carefully examining several
definitions, N. Holub identified the term’s
core words and emphasised that the struc-
ture of competence is determined by these key
words [2, p. 2—-8]. The ability of a speaker to
successfully apply linguistic and rhetorical
knowledge, skills, and experience to harmo-
nise all forms of communication, accomplish
a communicative goal, and affirm the high-
est moral, ethical, and patriotic ideals of soci-
ety is what she defines as rhetorical compe-
tence [3, p. 137-138]. Rhetorical competence,
according to V. Nyscheta, is a higher degree
of communicative competence that encom-
passes rhetorical knowledge, skills, and talents
as well as the capacity and preparedness for
optimal and successful communication, as man-

ifested through rhetorical activity [11]. Commu-
nication is crucial to the development of a rhe-
torical personality and the skills that go along
with it: “Interaction, communication... It is
a very important necessity for an individual.
Being a social being, a person’s essence can
only be realised and developed through social
engagement; communication with others is
the foundation of all forms of social action” [8].

Education seekers’ rhetorical competence is
practical because, first and foremost, they must
be able to actively listen and pay attention to
what they read or hear, analyse public speaking
samples for efficiency and effectiveness, as well
as for construction and language design, discuss
different public speaking models, create a cul-
ture of conducting debates, polemics, and other
disputes, and follow speech and communication
norms [1, p. 8].

The ability to “produce various texts
of persuasive speech in various types of social
and interpersonal communication and public
speaking for motivated and reasoned delivery
of information; skilful use of rhetorical means in
order to influence the addressee of speech; rhe-
torical and personal self-improvement; and devel-
opment of an individual oratorical style” is key,
according to S. Tolochko [14, p. 333].

Rhetorical ~ competence, according to
N. Otvodenko, is the capacity to organise one’s
speech behaviour, employ etiquette norms on
one’s own, possess expressive, emotive, and logi-
cal speech patterns, and guide these attributes to
accomplish the desired outcome [1].

O. Babkina interprets rhetorical competence
as correct speech behaviour and an integral part
of communicative competence [1].

L. Mamchur’s definition of “linguis-
tic and rhetorical competence”, which takes
into account a person’s national self-con-
sciousness, is impressive. He lists the fol-
lowing elements: “lexical and grammatical
literacy and richness of vocabulary; expres-
siveness of stylistics and correct choice of style
and tone of speech; ability to communicate
and manage one’s thinking and speech; mastery
of the technique of expression (voice setting,
breathing technique, timbre, presence of appro-
priate dynamic shades)” [10, p. 184]. A person’s
national way of thinking, national conscious-
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ness and self-consciousness, national charac-
ter, national and cultural motivation, etc., all
play a role in the development of his linguistic
and rhetorical ability.

In light of these researcher considerations, we
think that rhetorical competence is a collection
of theoretical and practical knowledge and abili-
ties to develop optimal and successful communi-
cation, according to the speech situation, which
serves as a catalyst for the use of one’s own rhe-
torical resources.

According to S. Tolochko, rhetorical com-
petence encompasses the following competen-
cies [14, p. 54]: logical (the capacity to think
clearly and consistently, follow the logic of pre-
sentation, consider each unique speech situation);
psychological (considering the individual psy-
chological characteristics of people, modelling
the psychological portrait of the listening audi-
ence); moral and ethical (benevolence and open-
ness, respect for people); aesthetic (the speaker’s
internal and external states, orientation to moral
and aesthetic norms established in society);
and developed public speaking skills (organisa-
tional abilities, mnemonic qualities, means of ped-
agogical influence, etc.).

The development of rhetorical competence
starts in school. High school students receive the-
oretical instruction that covers the fundamentals
of practical rhetoric as well as eloquence. At this
point, students need to understand the fundamen-
tal words and rules, as well as the parts of rheto-
ric, speech types, genres, and speech structure
elements. They also need to learn how to analyse
and evaluate their own speeches.

Ukrainian linguodidacticians (O. Bilyaev,
O. Karaman, M. Pentylyuk, N. Gavrish,
N. Holub, T. Symonenko, E. Holoborodko,
T. Donchenko, O. Kucheruk, G. Mykhaylovska,
and L. Ovsienko) claim that developing rhetorical
competence is appropriate on a text basis these
days. This is the primary method and outcome
of learning in the process of putting a text-centric
approach into practice. This approach is multi-
functional, since it provides for the simultaneous
performance of several tasks:

1) mastering language knowledge and forming
speech skills and abilities based on the text;

2)awareness of the structure of the text
and the functions of language units in it;

3)development of skills and abilities to per-
ceive, analyse, reproduce, create, edit one’s own
statements, and argue for them;

4)formation  of  rhetorical
[5, p. 178].

One of the primary forms of exercises for
developing rhetorical ability is work based on
a book on a professional subject. As a pre-made
language unit, the text offers excellent chances
to showcase students’ communicative, linguis-
tic, cultural, and language skills. According to
scientists, the text’s communicative orientation
and communicative completeness, informative-
ness, subtext, structural and semantic unity,
integrity, coherence, multidimensionality, dia-
logicity, orientation towards a particular reader
type, and form of communication are the quali-
ties that set it apart and serve as a foundation for
the development of rhetorical skills and abili-
ties [4, p. 61].

Therefore, working with a text on a profes-
sional topic forms the basis of the text-centric
approach. As a result, we can say that it involves
the unity of linguistic, speech, communicative,
and rhetorical competencies, the study of which
is established through the competency approach,
which guarantees the relationship between
the two.

Scientists focus on the primary techniques
that should be applied while developing rhetori-
cal competence in addition to the approaches that
have been mentioned.

The method of exercises plays a significant
role in the development of rhetorical competence
since it helps students grow and strengthen their
rhetorical abilities and skills through exercises
of varying levels.

Exercises are “a practical way of learning,
which is a special task for repeated use by stu-
dents of certain operational actions in order
to master them, form skills and abilities,
and consolidate knowledge”, according to
O. Kucheruk [7, p. 31].

V. Nyshcheta [12, p. 235] highlights
the importance of taking into account rhetorical
exercises in relation to the text-centricity (text-
orientation) concept, which involves working on
texts (modelling, developing, and constructing
primary and secondary texts) as well as with texts
(ready-made sample texts).

competence
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The principle of text-centrism involves
“the acquisition of language knowledge
and the development of text-based speech skills
and abilities, comprehension of the text’s struc-
ture and the roles of its language units, the devel-
opment of the ability to understand and repli-
cate other people’s and one’s own expressions,
and the implementation of an interdisciplinary
link between the Ukrainian language and other
subjects” [13, p. 5].

The system of communicative exercises pro-
posed by L. Mamchur and identified the follow-
ing types of them is noteworthy:

1)language exercises aid in the develop-
ment of language proficiency and can be based
on a task (which involves independent labour),
a model (which includes the design, modelling,
and transformation of communicative units),
or instructions (which include the step-by-step,
stage-by-stage execution of actions);

2)imitation (repeating a speech unit or text),
transformational (repeating a linguistic unit,
paraphrasing the text, or creating an expression
based on the given), and reproductive (repeat-
ing a speech unit, expression, or text) conditional
speech exercises guarantee the development
of speech competence;

3)communicative exercises themselves are
intended to develop communicative compe-
tence, reproductive speech (sound or graphi-
cally designed), and productive speech (dia-
logical or monological form). They can be
structured based on a model, instructions, or sup-
port [9, p. 401-402].

Along with traditional methods, we believe
that innovative teaching methods — specifically
project-based (which involves creating a real
product, electronic presentation, sound inserts,
animations, and videos), situational (where
applicants’ practical activity is first centred
on the analysis of a particular case, and then
they perform an independent task on a spe-
cific topic related to future professional activ-
ity), and interactive (which creates a psycho-
logical atmosphere for gaining experience in
social interaction during training) — are advis-
able in the process of forming rhetorical com-
petence. The case method entails working with
a particular real-life situation that is problematic

and additional case information. For instance,
create a speech topic that reveals one of the top-
ics: spelling issues in Ukraine, parents and chil-
dren: how to find understanding, bad habits, etc.
M. Shvardak lists the following as some ben-
efits of the case method: the chance to put the-
ory into practice; developing teamwork skills;
learning how to ask questions and defend your
answers; listening and considering different
points of view; developing a set of values, life
attitudes, and a sort of professional worldview
and independent thinking; and learning how
to come up with the most logical solution to
the given problem [15, p. 210].

An applied project, such as “Modern technolo-
gies of conducting a discussion”, “Profesiogram
of a modern specialist”, “Rhetorical ideal”, etc.,
incorporates a range of professional-rhetorical
productive activity techniques.

One kind of oral control technique is proj-
ect defence, which happens in final classes. In
the defence, candidates showcase their work
as the result of their own creative or applied
research, which includes the capacity to make
constructive revisions after assessment and get
ready for discussion. This control strategy helps
people become more independent and self-
assured while also strengthening their capacity to
defend their beliefs.

Conclusions. A rational combination of inno-
vative methods (in particular, project, situational,
practice) and professional context is a prereq-
uisite for the successful formation of profes-
sional competencies. The productivity of master-
ing and using professional terminology in oral
and written speech depends largely on an appro-
priate system of reproductive exercises aimed
at enhancing the ability to speak and listen in
specific professional working situations, and cre-
ative, which involves the introduction of interac-
tive attacks of brainstorming role-playing games)
that encourage active use in educational activi-
ties [17, p. 319].

Thus, one of the main concerns is how stu-
dents develop their rhetorical skill. Students must
choose language tools according to the genre
and manner of expression, have flawless mas-
tery of the word, and persuade and influence
the interlocutor.
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